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Foreword by Dan Somogyi, Team Leader and Education Adviser, SoundStorm 

 
This is an ambitious and detailed strategy outlining a roadmap for our music education hub to become 

truly musically inclusive over the next 4 years. We will endeavour to fulfil as much of it as we can 

possibly achieve over that timescale, within the unpredictable and challenging context of cultural 

education funding.  

 

Since its foundation in 2002, SoundStorm has always put creativity and inclusion at the heart of our 

mission. We were, however, becoming increasingly aware that, with the frenetic annual cycle of 

delivering our core and extension music education hub roles, we were potentially missing out 

important groups of young people, particularly those in challenging circumstances. Fortunately, Youth 

Music awarded us the resources, through a successful Fund B bid, to bring in an external expert to act 

as a critical friend and help us devise a new strategy to tackle some of these issues. We have hugely 

enjoyed working with Phil Mullen on this process. 

 

A huge thanks to Phil for coming up with such a comprehensive and ambitious strategy. Thanks also to 

all our stakeholders who took part in interviews and other consultations. Finally, we are extremely 

grateful to Youth Music for funding this work, DfE/Arts Council England for their continued music 

education hub funding, and our hosts, BCP Council, for its flexibility and continued support. 

 

Dan Somogyi 2021 
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Foreword by Dr. Phil Mullen 

 

Origin and purpose of document 

I was contracted by the SoundStorm hub lead to undertake research across the conurbation in order to 

develop a 4-year musical inclusion strategy and action plan. The research consisted of desk research 

and interviews with stakeholders both within and beyond the hub.  

 

The work was commissioned before the current Covid-19 crisis and it is now clear that the hub will be 

changed as a result of the crisis. It is too early to know how the full effects of this pandemic will affect 

musical inclusion working. Anecdotal evidence indicates that there will be a greater need for a music 

education that highlights students’ mental wellbeing. Working online is likely to be an expanded part of 

the hub’s offer going forward and while interaction and inclusive pedagogy may be somewhat more 

difficult online, evidence indicates there may well be increased engagement from those young people 

who previously felt less confident in group settings.  

 

I used two lenses with which to interrogate the research, my own taxonomy of children in challenging 

circumstances and Youth Music’s HEARD acronym. These helped me pinpoint areas of strength and 

areas for development in inclusion and gave a triangulation to the research.  There are essentially two 

purposes to a musical inclusion strategy. Firstly to help hubs broaden the range of children they engage 

with, particularly children in challenging circumstances (CCC), and secondly to enable the hub to 

identify and put in place those things that will help them do the work better.  

 

Executive Summary 

 

Findings from the research phase 

The SoundStorm conurbation is the largest and most prosperous non-industrial conurbation in Europe. 

Nonetheless, parts of the conurbation have significant deprivation, with the most prevalent form of  
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deprivation across all 3 areas in BCP being Education, Skills & Training.  School exclusions are 

particularly high in the conurbation and self-harm, where the prevalence is higher in teenagers and 

young adults, is one and a half times higher in Bournemouth than across England. It is important that 

SoundStorm continue to develop an inclusive offer aimed at engaging young people in challenging 

circumstances. 

 

In the report the following is recommended: 

 

Broadening the range of engagement 

• The hub should seek sustained engagement with Pupil Referral Units (PRUs) / special schools where 

possible and look to develop a programme of music work with young people who have had fixed 

term exclusions or find themselves within special schools / PRUs 

• Whilst it has programmes ongoing, the Hub could still do more work developing sustained 

engagement with SEND young people and showcasing their musical talents where possible, 

including within mainstream schools 

• An increased engagement with the music of different cultural communities in the SoundStorm 

conurbation, to better reflect the demographic make up of the conurbation 

• Reaching out to under-represented groups. This could include Early Years, which isn’t currently 

funded by the Music Education Hub grant, but for which the team has Youth Music funding to 

begin work 

 

Doing the work better 

• A clear vision of SoundStorm’s role in inclusion should be communicated across the conurbation  

• A programme of workforce development, including reflective practice, which would remedy gaps in 

specialisms, particularly with regard to the recommendations above 

• Music and wellbeing approach to be embedded across all deliverers 

• The ethos of ‘inclusive creativity’ underscores the work 
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• Ring-fence appropriate resources for creative inclusion, with an aim of 25% of Hub 

budget going towards inclusion work by 2026. 

 

• Need to engage person at middle management level as inclusion officer  

• Develop infrastructure and systems to support inclusion 

• The hub needs to build a workforce and governance body that is more representative of the local 

population 

• Use data to monitor more closely who is included in music provision  

• Increase and monitor the quality of musically inclusive practice 
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Purpose and Process of the Strategy  

 

What is the purpose of the strategy?  

The strategy sets the foundations to build an inclusive music education culture where all children 

and young people are valued and recognised for their unique qualities, ideas, voices and 

perspectives and where they can see their hub as providing a range of diverse and suitable musical 

opportunities and progression pathways.  

 

What was the process? 

Online research was conducted on the population and demographics of the hub area, the issues 

and data around child deprivation within the hub area, the general profile of Bournemouth, 

Christchurch and Poole, and some specifics around services available. We also interviewed (semi-

structured interviews) the hub lead and senior leadership team, as well as people from partner 

organizations, some music service staff, heads of school and music specialists, freelance musicians 

and non-music specialist professionals working with vulnerable young people. Two lenses discussed 

below were then used to analyse the information gathered. From this, the current document was 

drawn up with the intention to answer the following main questions: 

 

• What does musical inclusion mean in the area? 

• What are the challenges to becoming fully inclusive? 

• What are the strategic priorities for Bournemouth, Christchurch and Poole in terms of inclusion? 

 

Both the meanings of inclusion and the challenges are taken from the interviews with slight editing 

for grammar and relevance. However, the strategic priorities are based on a combination of 

interview material and analysis based on Phil Mullen’s extensive experience of musical inclusion. 

While Phil has brought some of the objectivity of a professional outsider to the area, he fully 

acknowledges that anyone else doing the analysis for the strategic priorities may have come to a 

different conclusion. That said they do correctly show the results of significant reflection on a  
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relatively large amount of data. They appear to be appropriate to the regional context, aligned with 

the principles of inclusive education, ambitious and achievable. 

 

Context 

 

Bournemouth, Christchurch and Poole (BCP) is a unitary authority area in the ceremonial 

county of Dorset, England. It was created on 1 April 2019 by the merger of the areas that were 

previously administered by the unitary authorities of Bournemouth and Poole, and the non-

metropolitan district of Christchurch1.  The three former boroughs are all historically seaside towns 

with tourism playing an important part in the local economy. 

 

Bournemouth 

Bournemouth is the biggest component of the largest and most prosperous non-industrial conurbation 

in Europe. It has the faster growing digital economy in the UK and is home to a major financial services 

sector as well as the national headquarters for many large organisations. Bournemouth is also the only 

part of Dorset where the gender gap in pay is lower than the national average. Nevertheless, 

Bournemouth has the most deprived Lower Super Output Area (LSOA) in Dorset, which ranks within 

the top 1% most deprived areas in England. It has the highest proportion of its population who are 

unemployed in Dorset (only 75% of people between 16-64 are in employment) and has the most 

people over 60 years affected by income deprivation. National evidence also shows that more and 

more working households experience poverty, and that high rents and insecure tenancies in the 

private rental market contribute significantly to this; in Bournemouth 1 in 3 properties are rented. It is 

one of five areas in the South West that have experienced the sharpest house price inflation in recent 

years. Bournemouth is the worst area for premature deaths in Dorset and has the highest levels of 

serious mental illness prevalence and suicide in the county. Whereas North Dorset has no LSOAs in the  

 
1Because of the quite recent creation of the authority, it has been necessary to use 
 some data from before this period. This data may refer to all of Dorset or to one of the three urban 
areas within the new authority. Where possible we have tried to indicate which part of the data refers 
to which area. 

https://en.wikipedia.org/wiki/Unitary_authorities_of_England
https://en.wikipedia.org/wiki/Ceremonial_counties_of_England
https://en.wikipedia.org/wiki/Ceremonial_counties_of_England
https://en.wikipedia.org/wiki/Dorset
https://en.wikipedia.org/wiki/Bournemouth
https://en.wikipedia.org/wiki/Poole
https://en.wikipedia.org/wiki/Non-metropolitan_district
https://en.wikipedia.org/wiki/Non-metropolitan_district
https://en.wikipedia.org/wiki/Christchurch,_Dorset
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top 40% most areas highlighted for crime in the indices of multiple deprivation (IMD) in England, 

Bournemouth has 53.  

 

Christchurch 

Christchurch is the most easterly coastal town of Dorset. Christchurch adjoins Bournemouth on its 

western boundary. As well as many historic buildings and the harbour, Christchurch also includes 

Bournemouth Airport. Generally, Christchurch is not among the most deprived parts of Dorset. It does 

however have two LSOAs in the top 20% most deprived in England (East and West Somerford). Other 

neighbourhoods are also affected by income, employment and crime deprivation. More than half of 

the 30 LSOAs in Christchurch experience barriers to housing and services. Even so, residents of 

Christchurch achieve the highest gross weekly earnings for full-time workers in the county, 4.3% higher 

than the national average. It also has one of the lowest percentages of people living in fuel poverty, 

and although older people experiencing income deprivation live mostly in the county’s urban areas, 

Christchurch has no LSOAs in the top 20% most deprived. It also has a lower number of children living 

in low-income families than other parts of Dorset, and higher life expectancy for both men and 

women. 1 in 3 (31%) people in Christchurch are between the ages of 65 and 90 years. About a third of 

Christchurch’s LSOAs have experience of education deprivation.  

 

Poole 

Poole is the second largest town in Dorset, on the western side of the South East Conurbation. It has 

Europe’s largest natural harbour, and blue flag beaches that include the world-famous Sandbanks 

Beach (the most expensive coastal town to buy property in the UK). It is home to the RNLI and 

Bournemouth Symphony Orchestra, and, with Bournemouth, has been described as being part of the 

fastest growing cluster of creative and digital businesses in England. Poole has 5 LSOAs in the top 20% 

most deprived in England, and neighbourhoods that are severely affected across all domains of the 

Indices of Multiple Deprivation, notably 17 LSOAs in the top 20% most educationally deprived. Poole 

was also identified in a 2017 survey as the least affordable place to rent a flat in the UK. It also has a  
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higher than national prevalence of depression and 4 LSOAs in the top 20% most health deprived and it 

has the most declining high street in the country2. 

 

Demographics 

The establishment of BCP as a unitary authority or a city region of 400,000 people (395,780) makes it 

one of the largest places in southern England. 11.8% of the population are aged from 5 to 15, which is 

approximately 46,700 children. This is a lower percentage than the national figure of 13.2%, showing 

that BCP is not essentially a young area.  

 

The 2011 census shows that, in all local authority districts of Dorset, the largest ethnic group was 

White British; making 91.9% of the population. Of the remaining 8.1% (around 60,271 people), the next 

largest ethnic group identified as White: Other White (25,764 people), over 70% of whom lived in 

Bournemouth and Poole (over 18,000). This group includes European-born residents. 14,175 people in 

Dorset identified as Asian/Asian British in the 2011 Census, with nearly 4 out of 5 of these lived in 

Bournemouth and Poole (11,300 approx.). 3,208 people (5% of ethnic minority people) in Dorset 

identified as Black/African/Caribbean in the 2011 Census. As with other people identifying as Black and 

Minority Ethnic, over 70% were living in Bournemouth and Poole (over 2200). According to a research 

review paper by Bournemouth Borough Council in 2011, Bournemouth has the fifth largest gay 

community in Britain. 

 

Attainment 

The most prevalent form of deprivation across all 3 areas in BCP is Education, Skills and Training (which 

relates to the lack of attainment and skills in the local population). In this domain 16 LSOAs fall within 

the most deprived 10% in England: 9 in Bournemouth, 1 in Christchurch and 6 in Poole. The two tables 

below give some indication of the challenges in attainment facing children from lower socio-economic  

 
2https://www.bournemouthecho.co.uk/news/18040965.fight-pooles-high-street-named-fastest-
declining-uk/ 

https://www.bournemouthecho.co.uk/news/18040965.fight-pooles-high-street-named-fastest-declining-uk/
https://www.bournemouthecho.co.uk/news/18040965.fight-pooles-high-street-named-fastest-declining-uk/
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backgrounds.  

Schooling (Social Mobility Index 2017) 

Local Authority % of children 

eligible for 

FSM achieving 

a 'good level of 

development' 

at the end of 

Early Years 

Foundation 

Stage 

% of children 

eligible for FSM 

attending a 

primary school 

rated 

'outstanding' or 

'good' by Ofsted 

% of children 

eligible for 

FSM attending 

a secondary 

school rated 

'outstanding' 

or 'good' by 

Ofsted 

% of children eligible for FSM 

achieving at least the 

expected level in reading, 

writing and maths at the end 

of Key Stage 2 

Bournemouth 51.29% 92.80% 85.36% 34.51% 

Christchurch 50.97% 83.16% 100.00% 27.85% 

Poole 51.52% 86.79% 58.10% 29.08% 

   

Higher Education (Social Mobility Index 2017) 

 

 

Local Authority % of young people eligible for 

FSM at age 15 entering higher 

education by the age of 19 

% of young people eligible for FSM at age 

15 entering higher education at a selective 

university (most selective third by UCAS 

tariff scores) by the age of 19 

Bournemouth 14.00% 3.33% 

Christchurch 17.00% 3.00% 

Poole 15.00% 3.00% 
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Deprivation 

The conurbation served by SoundStorm is sometimes seen as a relatively prosperous area. However, 

wealth is not evenly spread and significant areas of deprivation exist within certain neighbourhoods. 

The index of multiple deprivation ranks the three conurbation areas out of 326 English authorities as 

follows: Bournemouth 121st, Christchurch 252nd, Poole 206th where 1 is the most and 326 the least 

deprived. 

 

7 (4%) out of the 233 LSOAs in BCP are within decile 1, the most deprived 10% nationally. All 7 of these 

LSOAs are in Bournemouth. 15 (6%) LSOAs are in decile 2, the 11-20% most deprived areas. 

Christchurch is the least deprived BCP area with over three quarters of its LSOAs in the least deprived 

40% of areas in England. It has 2 LSOAs in the most deprived 11-20%. Poole is the most polarised with 5 

LSOAs in the most deprived 11-20%, but almost a third (28 LSOAs) in the least deprived 20%. There are 

significant differences in wealth and poverty within the conurbation. Nothing perhaps illustrates this 

juxtaposition better than that Sandbanks in Poole (according to the Halifax Building Society Seaside 

Town Review Press Release, June 2018 the most expensive coastal town in the UK to buy a property, 

and in the top 5% least deprived areas in England), is a mere 6 miles down the coast from Boscombe 

West in Bournemouth (a neighbourhood amongst the top 1% most deprived in England). Bournemouth 

has 4 areas in the top 10% most health deprived in England and a further thirteen in the top 20%. 

Poole also has four LSOAs in the top 20% most health deprived. No LSOAs in Christchurch feature in 

the top 20% most health deprived. Bournemouth has the highest number of risk factors for serious 

mental illness, significantly worse than the England average (10 risk factors), followed by Poole (7 risk 

factors). 20 LSOAs in Dorset fall within the top 10% most educationally deprived areas in England. The 

most deprived are in Poole, Bournemouth and Portland, 8 of which are among the top 5% most 

deprived in England 

 

Children in challenging circumstances (CCC) 

According to Public Health England there are approximately 18,300 children living in low-income 

families in Dorset. 50% (9,300) of them live in Bournemouth and Poole. 
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School exclusions are high in the conurbation. Pupils were excluded from schools in Bournemouth and 

Poole more than 3,600 times last year. The 2018-19 figure for Bournemouth - 2,386 - is 20 per cent up  

on the previous year with Poole’s 1,220 exclusions indicating a four per cent rise. Racist bullying saw 23 

pupils excluded in Bournemouth and 10 in Poole. 

 

Self-harm, where the prevalence is higher in teenagers and young adults, is one and a half times higher 

in Bournemouth than across England. 

 

40% of care leavers in Shire Dorset (36% Bournemouth, 26% Poole) were not in education, training or 

employment in 2017. 32% of looked after children in Bournemouth had a substance misuse problem in 

2017. 6% of looked after children in Dorset were subject to a conviction, final warning or reprimand in 

2016. In Bournemouth it was 4%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.bournemouthecho.co.uk/news/districts/bournemouth/
https://www.bournemouthecho.co.uk/news/districts/poole/
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Musical Inclusion 

 

What is musical inclusion? 

Musical inclusion does not have a single agreed definition; this document contains some different 

understandings of the term. 

 

Musical Inclusion is about removing barriers to ensure all children enjoy full participation in a music 

education which supports the development and achievement of each young person based on their 

individual abilities, needs and interests 

 Dr. Phil Mullen  

 

Musically3 inclusive practice ensures that all children and young people who want to can make 

music. It can only happen by embracing a wide range of genres and styles, supporting participants 

to achieve social and personal outcomes as well as musical ones, and having a music education 

workforce which can work with young people of all backgrounds, needs and interests 

 

What does inclusion involve? 

Inclusion involves change. It is an unending process of increasing learning and participation for all 

students. It is an ideal to which hubs can aspire but which is never fully reached. But inclusion 

happens as soon as the process of increasing participation is started. An inclusive hub is one that is 

on the move. 

(Adapted from Booth and Ainscow, 2002: 3) 

 

 

 

 

 
3http://network.youthmusic.org.uk/sites/all/migrated_content/files_from_html/A_simple_guide_to_dev 

 

http://network.youthmusic.org.uk/sites/all/migrated_content/files_from_html/A_simple_guide_to_dev
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Strategic Lenses 

 

Two lenses have been used with which to view and analyse the data. The first is Phil Mullen’s own 

taxonomy of children in challenging circumstances (Mullen, 2011) (Deane and Mullen, 2018), which 

categorises these young people in groupings that would call for different educational/ 

organizational approaches. A second lens, Youth Music’s acronym HEARD, is also a useful tool for 

looking at inclusion. Both lenses have room for critique and modification but were immensely 

valuable in grounding the enquiry.  

Lens 1: Musical inclusion and children in challenging circumstances (CCC) 

A key goal of a musical inclusion strategy is to enable all children, especially those in challenging 

circumstances, to avail of a useful, high quality and personally suitable music education. Children in 

challenging circumstances may be categorized in the following groups: 

1. Life condition - Young people with learning difficulties, physical and/or sensory impairment, 

lifelong complex needs and/or communication difficulties. 

2. Geographical Issues - Young people with a challenge related to where they live. This could be 

about such issues as rural isolation or living in areas of social and economic deprivation or issues of 

geographical safety 

3. Identity or background – where issues and structures within the dominant society create 

inequalities and barriers to musical progression for people with particular identities and 

backgrounds. That could include gender, ethnicity, sexual orientation, cultural or faith based 

backgrounds.   

4. Life circumstances - Young people who bully or are being bullied, who live in state or foster care, 

refugees - to name but 

some.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

5. Behavioural issues - Young people with behavioural, emotional and social difficulties especially 

those who become excluded from mainstream school. 

 (Mullen et al 2011/2018 - adapted 2020) 
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Findings based on this lens: 

1. Life condition 

SoundStorm have a positive history of high quality, mostly project-based work with children in this 

group. They also do training work connected with this category. This includes supporting work with 

the BSO, especially with the Resound project, as well as several years of open orchestra work. In 

2017, a new network was established for schools working with children in this category.  

 

Nonetheless, several things can be done to advance this further: 

• SoundStorm need to find a way to increase engagement with some SEN schools and with 

SENCOs in mainstream schools. 

• A current audit of SEN provision across all schools will be helpful in ensuring all schools are 

providing up to date and high quality provision based on children’s needs, interests and 

abilities. It will also identify training needs for the special education workforce, something 

that was highlighted in interviews 

• Across the 4 year period, both teachers and students should become much more familiar 

with tech based music of various genres – students with moderate learning disabilities 

should in many cases be able to record and upload their own tracks.  

• SLAs with mainstream schools should require that no children from this group are taken out 

of music for extra maths etc. 

• A rock or contemporary music band needs to be formed from this group (as outlined below). 

On this point one teacher said: 

I’m not talking about a rock band as a lunchtime club or after school activity. I am talking about 

a rock band as equally weighted with the open orchestra. 

 

In the interviews, no practitioners or partner organisations based in the conurbation emerged that 

were obviously cutting edge, who could clearly lead on the pedagogical thinking or the practice, and 

with the exception of Resound, examples of models often came from elsewhere. High quality 

training will help further develop inclusion champions based within the conurbation. 
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By the end of four years, each disabled child should have access to regular music-making every 

week in ways that are appropriate and of interest to that child. This implies significant further take-

up of assistive technology although it is not a universal recipe for all children’s music making. Again 

at the end of four years the hub should have at least one inclusive ensemble that is easily accessed 

by disabled and non-disabled children, that is not a class but a performance group and that ideally 

would have children from more than one school attending. 

 

Geographical Issues  

Clearly the issues about reaching young people have been highlighted by the current crisis and in 

one way this gives hub leads an opportunity to look again at the role of virtuality (online lessons 

and support) in strengthening inclusion. It is important to remember that online education is 

different, it can easily lose a lot of the interaction that is important to working with CCC and can on 

occasion emphasise transmission of information above shared ownership (see section on HEARD). 

That said, there are reports of CCC who feel safe and more at ease in their home environment and 

for teachers the very disruption of thinking that moving to virtuality is causing is an opportunity to 

reflect on and change practice. It is useful to note the significant differences in terms of wealth and 

deprivation across the conurbation and the increasing need for programmes to be targeted locally. 

The revival of music centres is something to be considered, although not highlighted as a strategic 

priority at this stage. 

 

Background 

Several interviewees spoke about the lack of engagement with specific ethnic communities and 

recommended that this change. No one spoke at all about differing faith backgrounds. Some spoke of 

class background and how that could be a barrier to engagement within Bournemouth. Hence Strategic 

priority 10 recommends: 

 

There is an increased engagement with the music of different cultural communities in the SoundStorm 

conurbation  
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More engagement with the diversifying demographic of BCP is an important part of the necessary 

strategic change. It is also recommended that SoundStorm engage more with young people from both 

the LGBT community and also with young people who are transitioning.  

 

Life Circumstances 

This category involves a range of groups of children who can often fall through the cracks in terms 

of music provision. It includes young carers, children of armed service personnel, bereaved children, 

children who are looked after and many other groups and individuals. Often they are more easily 

targeted through work done outside schools, sometimes in partnership with the local council and 

almost always in partnership with non-music specialist organisations. This will require specialisms 

among the workforce that may not already be in place, a proactive fundraising strategy, the ability 

to make and sustain a range of partnerships with organisations who do not normally work in or 

speak about arts education and perhaps most importantly, significant changes in the hubs’ 

approach to progression and the ability to sustain and nurture a young person’s engagement across 

the years. 

 

SoundStorm, in partnership with Bath Philharmonia, have ongoing good quality work with young 

carers and hopefully can ensure solid progression pathways for these young people as well as some 

sustainability for the programme. Other groups such as NEET young people and young people who 

are transitioning are increasingly getting involved in music participation. Here again the challenges 

are sustainability and integration into other programmes.  

 

Council priorities, the availability of some funding, and the actual human need of children in care, 

all point to there being a need to engage with this group over the course of the action plan. Some 

of this may be working together with other children in care although this will require much 

organization and sensitivity from the hub. 

 

Two further areas recommended are  



 

18 
 

 

 

1) to develop at least one creative ensemble, open to all but targeting CCC  

2) to develop work with young women aged 13 to 16 who might be at risk of self-harm. The 

reason for the latter is the high prevalence of self-harm, particularly in the Bournemouth 

area.  

 

Behavioural issues 

Exclusions, both permanent and fixed-term, are very high in the SoundStorm conurbation area. It has 

approximately 3 times the national average for permanent exclusions and is a big priority for the local 

authority. The hub has done good quality work with NEET young people over the last two years and 

will now broaden this to working with young people with challenging behaviour.  

 

While PRUs may sometimes be difficult to fully engage with, I recommend that the hub seek sustained 

engagement with PRUs where possible and also develop a substantial programme of music work with 

young people who have had fixed term exclusions. It is vital that the hub is realistic about the 

difficulties and complex nature of the work and how important it is to find the right workers and also 

give them the right support. This recognition of the different and quite labour intensive nature of this 

work is essential for any future success.  

 

Lens 2: ‘HEARD’ 

The acronym HEARD, developed by the national funder Youth Music, has been adopted by all the 

organisations within the AMIE (Alliance for a Musically Inclusive England) group. As well as being 

championed, it has received some criticism at national level. It is a useful lens, as each letter of the 

acronym can represent a spectrum along which hubs can place themselves and reflect on their 

direction of travel 

 

Holistic - placing emphasis on personal, social and musical outcomes 

Equitable – people facing the biggest barriers receive the most support 

Authentic - developed with and informed by the people we do it for   
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Representative – the people we work with as participants and colleagues reflect 

our diverse society 

 

Diverse – all musical genres, styles, practices are valued equally4 

 

Findings based on this lens: 

 

1. Holistic  

This part of the acronym is very much based on the pedagogical approach taken by the music 

teacher/ workshop leader. In England, there is some element of truth to the idea that workshop 

leaders from the non-formal sector, who often have a history of targeted work, would tend to be 

more cognizant of working toward personal and social outcomes than teachers from music services 

who traditionally may be more concerned with grades and curriculum rather than a holistic 

approach. However, this needs to be understood in a more nuanced way. Music services are 

working increasingly with CCC and many teachers are adept at using emotional intelligence. Equally 

not all workshop leaders are skilled at relational working, or at setting and realising personal and 

social goals with their students. For inclusion to work it seems vital for all of the delivery team to 

fully embrace holistic working and this should be at the centre of workforce development. 

The SoundStorm conurbation has some very high-quality music leaders and facilitators, including a 

number working with the BSO. However, despite a number of inclusion focused training days over 

the last three years, not all workers are fully skilled, especially within the area of inclusive working 

and some are slow to embrace 21st century education practices. It is clear that, where necessary, all 

commissioned staff should have CPD to ensure that they deliver a pedagogy that is cognisant of 

musical, personal and social outcomes. 

 

2. Equitable 

Youth Music have received some pushback nationally around the thinking that most resources 

should go to the most vulnerable, with some hub leads suggesting that it was more important to 

 
4https://network.youthmusic.org.uk/alliance-for-a-musically-inclusive-england-AMIE 
 

https://network.youthmusic.org.uk/alliance-for-a-musically-inclusive-england-AMIE
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spread resources across the most children. In practice, this is a false dichotomy and that 

a common sense approach will try to do both in part. SoundStorm have an established commitment 

to working  

 

with young carers, a significantly vulnerable group, and SoundStorm will increasingly develop 

musical opportunities with children at risk of school exclusion, by most measures the most 

vulnerable group in society. It is recommended that new work is taken on and that some of it is 

with groups such as those in PRUs, YOTs etc., but the hub should accept the limits of their expertise 

and seek support when moving forward. 

 

3. Authentic 

‘Developed with and informed by the people we do it for’, as it is framed by Youth Music, brings in 

two major concepts in inclusion, youth voice and shared ownership. Supporting and amplifying 

youth voice is an important part of an inclusive process and yet was hardly mentioned by any 

interviewees. A very positive forward move is that youth voice is being developed by SoundStorm in 

partnership with four other music education hubs, thanks to a grant from Youth Music.  

Perhaps less well understood is the concept of shared ownership, where the teacher/leader actively 

works to empower the young people in his or her group, through giving them increasing choice and 

autonomy. This has links with concepts of students’ increasing wellbeing and can be crucial to 

development with CCC. It can be a nuanced approach with the leader adopting a number of roles 

from teacher to coach to facilitator to mentor. For the 21st Century music educator, it is an 

important part of their professional approach.  

 

4. Representative 

Framed by Youth Music as ‘the people we work with as participants and colleagues reflect our 

diverse society’, this may be something of an elephant in the room for many music hubs across the 

country. Outcomes and particularly progression routes across the country frequently do not reflect 

real parity and therefore point to a disparity over the long term around equality of opportunity in 

music education. The reasons for this are complex, covering the nature of the offer, the value 
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placed on music within the family home, issues around cost and the deprivation of some 

minority groups and other factors. Not all these factors are within the control of the hub.  

 

 

 

Perhaps one factor we can no longer ignore is that of the cultural make-up of the team of providers. 

To the best of my knowledge, no music hub in the country reflects the cultural make-up of the 

country within their team. The SoundStorm conurbation is somewhat culturally diverse with 5.1% 

of the population defined as white other I.e. not British or Irish, and 2.9% defined as South Asian. 

Several interviewees highlighted the fact that the school age population is considerably more 

diverse. Interviewees highlighted the need for specific targeted programmes with students from 

different cultural backgrounds. Some also suggested the use of digital technology in cross-cultural 

work. Partnerships with community and cultural organisations and leaders are an obvious way 

forward. SoundStorm’s workforce should, over the next four years, become more culturally diverse 

and this is why Strategic priority 11 is recommended: Both the commissioned workforce5 and the 

governance bodies of the hub have been diversified to include more under-represented 

communities. 

 

5. Diverse 

Diverse in this case refers to diverse genres and could also mean diverse approaches to pedagogy. 

SoundStorm have a very strong ethos of supporting creative music education and, in interviews, a 

number of creative practitioners who had developed and were supported in individual, good quality 

approaches to pedagogy including creative repertoire came forward. Creative pedagogy is at the 

centre of SoundStorm’s educational philosophy and this should be further communicated across the 

conurbation. Perhaps less well developed is offering music of different cultures in education. For this 

reason I have included Strategic priority 10:There is an increased engagement with the music of 

different cultural communities in the SoundStorm conurbation.  

 

 
5In this document, workforce is taken to mean: ‘all those involved in delivering music education on behalf of the 
MEH’ 
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In addition, some interviewees highlighted the lack of music tech hardware within 

schools.  

 

 

 

 

Capacity and Funding 

 

For any hub implementing an inclusion strategy, it will be a major change in terms of what they do and 

how they do it. It will also be a major change in terms of the hub’s capacity to do the work and the 

increased costs that will come, especially in terms of engaging with increasing numbers of children in 

challenging circumstances (CCC).  

 

It is important to recognise that hubs are already under significant pressure and that this is likely to 

increase in this coming year following the Covid crisis. Those who support hubs, their governance 

bodies and funders such as the Arts Council, local authorities and others, should recognise that asking 

a hub to do more implies they will need more support.  This will be especially true as the hub changes 

towards becoming more inclusive. Building and sustaining new relationships, providing the project 

management necessary for working successfully with groups that have not previously been included 

and providing appropriate training to enable hub musicians to work in unfamiliar ways in unfamiliar 

contexts will all require investment, particularly so in the first few years of an inclusion strategy. The 

labour intensive nature of quality work with CCC suggests that, for hubs to be significantly more 

inclusive, they will need to engage more children in smaller groups, perhaps for longer time, as some 

of the work will require more of an emphasis on reflective practice. In addition there may be some 

added costs for such things as assistive technology, iPads and other instruments that will aid access.  

 

It is recommended that SoundStorm work with their funders to ensure that a sufficient percentage of 

funded revenue is allocated annually to working with CCC in order to ensure that the inclusion strategy 

is a success. It will be difficult to always quantify exactly how many CCC from a particular group are 

within a hub area and therefore what percentage or proportion the hub are engaging with. For 
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example, few places in the country have any accurate data on how many young carers they 

have in their area. This should not stop hubs from working with young carers or from putting aside 

resources to do this work. Where data is available on groups it can be useful in guiding the hub to set 

and realise targets for engagement. The hub will be able to get data on certain groups such as children 

in care,  

 

children on fixed term and permanent exclusion from school, those with SEND etc.  

Children with SEND alone make up 15% of the national school population so this would indicate that if 

the hub wants to target and engage with a number of groups of CCC in or near natural proportion6 

they will need to ring-fence a significant amount of their funded revenue over time (i.e. by the end of 

the four year action plan) and they will also need to seek new sources to part-fund the programme. In 

this way the hub is committing to sustainable resourcing for inclusion. It is recommended that 

SoundStorm, with support from its funders, researches opportunities in order to find a way to ring-

fence an amount of funding that is sufficient to realise and sustain this ambitious programme without 

jeopardising their existing commitments.  

 

 

 

 

 

 

 

 
6The concept that a hub will engage a group of CCC in the same proportion as they are within the hub 
area, e.g. if the hub engages with 20% of the children in the hub area and there are 100 children in care 
in that area then when the hub works with 20 children in care (20%) it has reached natural proportion 
for that group. 
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Strategic Priorities7 

 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its partners: 

• A clear vision of SoundStorm’s role in inclusion has been communicated across the 

conurbation.  

• An understanding of music as a tool for wellbeing has been embedded within the hub and 

communicated across the conurbation 

• The ethos of ‘inclusive creativity’ is understood and underscores the work. 

• The work is supported by an inclusive community of practice.  

 

Strategic Priority 2  

Cultures, policies and procedures are developed to support inclusion and to ensure that appropriate 

and continuing resources, including human resources, are put in place to enable the inclusion strategy 

to succeed. 

 

Strategic Priority 3 

All deliverers commissioned by the hub have appropriate and sufficient skills to implement, deliver and 

to support musically inclusive practices with all children and young people. Holistic approaches that 

support participants’ wellbeing are prioritized. 

 

Strategic Priority 4 

 
7Presented as outcome statements to be achieved at the end of the four year action plan 
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The work of the hub to engage in sustainable ways with new groups of children in 

challenging circumstances has expanded. Wherever appropriate this aligns with council priorities.  

 

 

 

 

Strategic Priority 5 

The offer for children with SEND has been further developed with a focus on staff development, team 

diversity and recording and performance opportunities for young disabled musicians. 

 

Strategic Priority 6 

The hub has substantially increased and sustained engagement with children with SEMHD with a 

strong general focus on music for wellbeing, as well as further engagement with those excluded or at 

risk of school exclusion. 

 

Strategic Priority 7 

Data is used as a driver for inclusion. 

 

Strategic Priority 8 

There is an increased emphasis on a move to long-term engagement in music and a culture of 

progression for all children (including those in challenging circumstances). 

 

Strategic Priority 9 

Monitoring and evaluating the level and quality of inclusion across the region is embedded and 

influences future strategy. 

 

Strategic Priority 10 

There is an increased engagement with the music of different cultural communities in the SoundStorm 

conurbation. 

 

Strategic Priority 11 
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Both the commissioned workforce8 and the governance bodies of the hub have been 

diversified to include more under-represented communities. 

 

Strategic Priorities Action plan 

Strategic Priority 1    

 

Inclusion is embedded within SoundStorm and its partners: 

• A clear vision of SoundStorm’s role in inclusion has been communicated across the 

conurbation.  

• The ethos of ‘inclusive creativity’ is understood and underscores the work. 

• The work is supported by an inclusive community of practice. 

Year 1 2021-2022 

• Develop a statement of inclusive values and practices to embed inclusion with all hub workers and 

appropriate partners and offer this to all schools and music organisations in the hub area.  

• Disseminate a short document on inclusive working in mainstream schools 

• Identify and support inclusion ‘champions’ where possible 

• Instigate programme to clarify and communicate SoundStorm’s inclusion role to all stakeholders 

• Declare and prioritise ‘ethos of inclusive creativity’ 

• Incentivise implementation of inclusion work in schools through adapting SLA 

Year 2 2022-2023 

• Hub partners take on responsibility to: 

1) Provide data on who is engaged  

2) Have clear progression routes provided to all young people  

3) Ensure all of their teams undertake some inclusion training where appropriate 

• Embed inclusion processes across hub – this can include new criteria for invitation to ensembles, revised 

service level agreements with schools etc.    

Year 3 2023-2024 

• Existing networks, advisory groups and boards will be reviewed and if appropriate adapted with developing 

inclusion in mind 

Year 4 2024-2025 

 
8In this document, workforce is taken to mean: ‘all those involved in delivering music education on behalf of the 
MEH’ 
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• Critically reflect on remaining gaps and modify on-going strategy with this in mind 
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Strategic Priority 2   

 

Cultures, policies and procedures are developed to support inclusion and to 

ensure that appropriate and continuing resources, including human 

resources, are put in place to enable the inclusion strategy to succeed 

Year 1 2021-2022 

• Engage an inclusion development worker / officer – Responsibilities would include relationship and 

network building, organising CPD, project and programme initiation and management and fundraising. 

• Inclusion strategy developments to be a standing item at hub meetings 

• Begin to secure funds to support an ongoing inclusion programme 

• Develop systems for data collection and monitoring, and for monitoring progression pathways 

• Develop musical inclusion working party if appropriate. 

• Ring-fence resources for creative inclusion – recommend 25% of funded activity - building on Furthering 

Talent and Youth Music Fund B, with timetabled targets along the way to the 4-year ambition. To fulfil this, 

we assume core funding will be in place for the duration of the 4 year action plan 

• Expand instrument hire remission for Pupil Premium children to other CCC 

Year 2 2022-2023 

• Continue to secure funds to support an ongoing inclusion programme 

• Devolve some funding to musical inclusion working party if appropriate 

Year 3 2023-2024 

• Continue to secure funds to support an ongoing inclusion programme 

• Review and refresh actions taken so far 

Year 4 2024-2025 

• Continue seeking resources with the aim for developing the inclusion programme beyond 2025. 

 

Strategic Priority 3    

 

All deliverers commissioned by the hub have appropriate and sufficient skills to 

implement, deliver and to support musically inclusive practices with all children and 

young people. Holistic approaches that support participants’ wellbeing are 

foregrounded 
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Year 1 2021-2022 

• All hub staff to have had induction / training in musical inclusion where appropriate.  

• Adapt and adopt Youth Music’s Quality Framework as a reflective / evaluative tool for all music 

practitioners.  

• Develop short inclusion CPD programme - deliver for all relevant deliverers and invited partners - 

programme to include emphasis on shared ownership and creative music making 

• Partnership agreements to be revised to include a commitment to inclusive practice, with appropriate 

training as needed 

• Creative non-repertoire based CPD with early years practitioners 

• Develop strategic approach to workshop leader training with stronger emphasis on workshop practice and 

communication skills – one goal is to have team capable of working with young people in challenging 

circumstances 

• Strategic approach to staff development re working with CCC – e.g. attachment and trauma awareness + 

dealing with adverse childhood experiences 

• Embed holistic and inclusive pedagogy across whole workforce – ‘all commissioned staff should have CPD 

to ensure that they deliver a pedagogy that is cognisant of musical, personal and social outcomes’ 

Year 2 2022-2023 

• Inclusion induction / training to be a requirement for any organisations financially supported by the hub, if 

appropriate 

• Continue workshop leader training 

• Any newly commissioned deliverers and volunteers are required to engage with induction / training unless 

already having appropriate experience 

• Encourage practice sharing both face-to-face and online 
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Year 3 2023-2024 

• Musical inclusion training is embedded in the annual CPD offer to schools  

• Music and wellbeing approach embedded across all deliverers 

• Up-skill school based team in contemporary behaviour management approaches 

Year 4 2024-2025 

• Review progress of induction and add refresher course to website 

• By now all commissioned staff should deliver a pedagogy that is cognisant of musical, personal and social 

outcomes 

 

Strategic Priority 4    

 

The work of the hub to engage in sustainable ways with new groups of children in 

challenging circumstances has expanded. Wherever appropriate this should align with 

council priorities. 

Year 1 2021-2022 

• Develop music work with at least two new groups of CCC 

• In partnership with virtual school, develop combination of group and individual programme with looked 

after children – hopefully leading to creative ensemble 

• Develop and embed contemporary youth focused strand to music education – primary, secondary, across 

the board 

Year 2 2022-2023 

• Pilot programmes with at least 2 new groups of CCC 

• Develop ‘alternative’ Saturday school with inclusive and creative pedagogy as central 

• Development of several new ensembles – inclusive, creative, cultural fusion and further opportunities for 

integrating collaborative performance opportunities for SEN and mainstream ensembles 

• Pilot (preferably ensemble) work with young people from the LGBT community. In addition, further explore 

previously developed work with transitioning young people  
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Year 3 2023-2024 

• Offer supported performance opportunities to CCC 

• Offer supported recording opportunities to CCC 

• If appropriate, continue to support and roll out any previously popular piloted programmes 

Year 4 2024-2025 

• Review programme in terms of take up, retention, achievement of musical and personal goals 

 

Strategic Priority 5    

 

The offer for children with SEND has been further developed with a focus on staff 

development, team diversity and recording and performance opportunities for young 

disabled musicians 

Year 1 2021-2022 

• Assess current position of music with children with SEND in both mainstream and special schools. This 

should include an audit of musical tech skills and provision 

• Strengthen relationship with organisations / providers working with SEND, especially with SENCOs 

• SLAs with mainstream schools should require that no children from this group are taken out of music for 

extra math’s etc. 

Year 2 2022-2023 

• By now, the hub will have begun a programme of CPD to develop a team of inclusion champions with 

skills in and understanding of cognitive diversity, music and executive function, assistive technology, the 

social model of disability, and the Sounds of Intent model 

• Provide further opportunities to support the up-skilling in tech of SEN music teachers – NB after 

consultation with them 

• Instrumental lessons for children on the autistic spectrum – bespoke to needs of student. 

Year 3 2023-2024 

• By now the hub will have piloted creative projects in mainstream primary schools for children with SEND or 

other challenges. 

• Develop integrated online producers club targeting both disabled and non-disabled young musicians 
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Year 4 2024-2025 

• By the end of four years, each disabled child should have access to regular music-making every week in 

ways that are appropriate and of interest to that child. This implies significant further take-up of 

assistive technology  

• By the end of four years there needs to be at least one inclusive ensemble in the hub that is easily 

accessed by disabled and non-disabled children, that are not classes but mentored performance groups 

and that ideally would have children from more than one school attending. These ensembles need to 

perform music in styles the young people themselves decide they want to do rather than an imposed 

genre. 

 

Strategic Priority 6    

 

The hub has substantially increased and sustained engagement with children with 

SEMHD, particularly those excluded or at risk of school exclusion  

Year 1 2021-2022 

• Work with alternative providers (AP) to plan the development of the work with young people over time 

particularly in relation to outlets and progression. 

• Consult with young people who have been or are at risk of exclusion as to what they would want in music 

provision 

• Seek partnership with BCP Early Help Team – where possible involve families – programme to be primarily 

but not exclusively tech-based – to include small groups in upper primary for those at risk of exclusion, 

followed by work in secondary Year 10 and 11 with those at risk of exclusion 

• Online programme for secondary age children missing out on school because of anxiety – later progressing 

to a social setting 

Year 2 2022-2023 

• Develop training programme in music with children with SEMHD.  

• By now the hub will have begun work in alternative provision or with children at risk of exclusion 

• Develop music and well-being programmes – target specifically at young women aged 13-16 years 

potentially at risk of self-harm 
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Year 3 2023-2024 

• Rerun SEMHD training programme  

Year 4 2024-2025 

• Rerun SEMHD training programme 

• Review and adapt SEMHD programme 

 

Strategic Priority 7  Data is used as a driver for inclusion 

Year 1 2021-2022 

• Establish clear system for data collection and collation for different CCC groups. These should include FSM, 

Pupil Premium, LAC and those with SEND, BAME and cultural or faith background where possible. Also 

include children on fixed term and permanent exclusions.  

• Clarify and agree systems with council and schools.  

• Trial and iron out glitches.  

Year 2 2022-2023 

• Discuss and make decisions on whether inclusion will be based on aiming for natural proportion for all CCC 

groups or whether, in this time period, some groups of CCC will be more targeted. This can be nuanced; for 

example in terms of seeking natural proportion for certain groups in continuation, overall reach, 

ensembles, etc.  

• Trial data collation and analysis.  

• Adapt goals with CCC. 

• Review data in terms of both any targets set and the inclusive concept of ‘natural proportion’. 

Year 3 2023-2024 

• Collect, collate and analyse data with goals in mind. Find ‘barrier flashpoints’ and trial activities in some of 

these to reduce the barrier. 

Year 4 2024-2025 

• Review progress of inclusion strategy based on data, innovation, achievements and progression. 

• Review. Set new targets and adapt approach to take on own learning.  
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Strategic Priority 8   

 

There is an increased emphasis on a move to long-term engagement in music and a 

culture of progression for all children (including those in challenging circumstances). 

Year 1 2021-2022 

• Begin a process to critically examine all newly developed work with CCC to establish 1) how this work can 

sustain for a year or more and 2) barriers and solutions for young people involved in new work to access 

on-going work within the hub, such as existing ensembles. Solutions may, for example, involve creating 

new ensembles.  

Year 2 2022-2023 

• All hub partners should provide clear progression and also in most cases integration pathways if seeking 

funding or other support. 

• Mentoring programme for ensemble and other music leaders for barrier busting. 

Year 3 2023-2024 

• Do test case planning for progression routes for all categories of CCC. 

• Consider incentives e.g. awards programme for young people for continued and multiple attendances. 

Year 4 2024-2025 

• Track and review retention of all students with special focus on CCC. 

• Review and adapt all progression strategies based on findings. 

 

Strategic Priority 9  Monitoring and evaluating the level and quality of inclusion across the hub is 

embedded and influences future strategy. 

Year 1 2021-2022 

• Adopt Youth Music’s Quality framework as an evaluation and self-reflection tool for all delivery workers – 

adapt it where necessary 

• Work with the appropriate local council department to set up or refresh / maintain systems for collecting 

and analyzing data on children’s musical engagement, focusing on those on free school meals and pupil 

premium, children with an EHCP and those with SEND, LAC, those on fixed term exclusions and those from 

minority ethnic backgrounds 
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Year 2 2022-2023 

• Encourage the use of the adapted Quality Framework as a shared tool for understanding and developing 

higher standards in inclusive delivery across all delivery partners 

• Offer mentoring in the use of the framework to partners if needed 

• Research ways that can support delivery partners in gathering appropriate data on children in challenging 

circumstances, and if appropriate add this monitoring as a requirement for any funding support 

• Review data in terms of any targets set and the inclusive concept of ‘natural proportion’. 

Year 3 2023-2024 

• Natural proportion goals reviewed and strategy adapted. 

Year 4 2024-2025 

• Review progress of inclusion strategy based on data, innovation, achievements and progression 

• Natural proportion goals reviewed and strategy adapted. 

 

Strategic Priority 10  There is an increased engagement with the music of different cultural communities 

in the SoundStorm conurbation  

 

Year 1 2021-2022 

• Develop substantial music education programme representing the diverse musical cultures within the 

conurbation, with an initial focus upon Asian derived musics. The programme should seek to support and 

develop delivery partners from diverse communities. The first year of the programme should be about 

identifying and building partners and listening to a variety of stakeholders – children, musicians and 

educators, schools, families and community leaders.  

Year 2 2022-2023 

• Begin a range of workshops, performances and short courses, focusing on Asian and possibly other musics 

present within the conurbation 

• Pilot programme using digital technology in cross-cultural work 
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Year 3 2023-2024 

• Develop online and other resource material in Asian musics for use in primary, secondary and special 

schools 

• Develop Asian ensemble  

• Develop Asian vocal group or choir 

• Offer regular weekly classes in Asian music  

Year 4 2024-2025 

• Cross cultural music education festival and education seminar. 

• Review progress and adapt strategy 

 

Strategic Priority 11   

 

Both the commissioned workforce9 and the governance bodies of the hub have been 

diversified to include more under-represented communities. 

Year 1 2021-2022 

• Offer targeted volunteering /shadowing opportunities to BAME and also disabled musicians.  

Year 2 2022-2023 

• Continue volunteering/shadowing programme. Begin using interns from under-represented groups where 

possible. 

• In partnership with other South-Western region hubs, begin region wide training and induction programme 

loosely based on the Certificate for Music Educators (CME) – specifically target BAME and disabled 

musicians and others bringing in fresh skills. Where appropriate offer bursaries. 

Year 3 2023-2024 

• By year 3 governance bodies will have been reviewed to more closely reflect the make-up of their 

communities.  

• Where possible create new employment opportunities for musicians from BAME and other under-

represented communities. Prioritise those who have taken part in the hubs’ own training programme. 

• Begin disabled musician-in-residence programme 

  

 
9In this document, workforce is taken to mean: ‘all those involved in delivering music education on behalf of the 
MEH’ 
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Year 4 2024-2025 

• Embed hip-hop derived genres as part of the regular hub offer if appropriate (i.e. if these are popular 

musics locally)  

• Review programme and build on successes 
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Key actions from Strategic Priorities 

Year 1 

1. Develop a statement of inclusive values and practices to embed inclusion with all hub workers and 

appropriate partners and offer to all schools and music organisations in the hub area.  

2. Disseminate a short document on inclusive working in mainstream schools 

3. Identify and support inclusion ‘champions’ where possible. 

4. Engage an inclusion development worker / officer – Responsibilities would include relationship and 

network building, organising CPD, project and programme initiation and management and fundraising. 

5. Identify and support inclusion ‘champions’ where possible 

6. Instigate programme to clarify and communicate SoundStorm’s inclusion role to all stakeholders 

7. Declare and prioritise ‘ethos of inclusive creativity’ 

8. Incentivise implementation of inclusion work in schools through adapting SLA 

9. Inclusion strategy developments to be a standing item at hub meetings 

10. Begin to secure funds to support an on-going inclusion programme 

11. Develop systems for data collection and monitoring, and for monitoring progression pathways 

12. Develop musical inclusion working party if appropriate 

13. Ring-fence resources for creative inclusion – recommend 25%of funded activity - building on Furthering 

Talent and Youth Music Fund B, with timetabled targets along the way to the 4-year ambition. To fulfil 

this, we assume core funding will be in place for the duration of the 4 year action plan 

14. Expand instrument hire remission for Pupil Premium children to other CCC 

15. All hub staff to have had induction / training in musical inclusion where appropriate.  

16. Adapt and adopt Youth Music’s Quality Framework as a reflective / evaluative tool for all music 

practitioners.  

17. Develop short inclusion CPD programme - Deliver for all relevant hub team and invited partners - 

programme to include emphasis on shared ownership and creative music making 

18. Partnership agreements to be revised to include a commitment to inclusive practice with appropriate 

training as needed. 

19. Creative non-repertoire based CPD with early years practitioners 
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20. Develop strategic approach to workshop leader training with stronger emphasis on workshop practice 

and communication skills – one goal is to have team capable of working with young people in 

challenging circumstances 

21. Strategic approach to staff development re working with CCC – e.g. attachment and trauma awareness 

+ dealing with adverse childhood experiences 

22. Embed holistic and inclusive pedagogy across whole workforce – ‘all commissioned staff should have 

CPD to ensure that they deliver a pedagogy that is cognisant of musical, personal and social outcomes’ 

23. Develop music work with at least two new groups of CCC. 

24. In partnership with virtual school develop combination of group and individual programme with looked 

after children – hopefully leading to creative ensemble 

25. Develop and embed contemporary youth focused strand to music education – primary, secondary, 

across the board 

26. Assess current position of music with children with SEND in both mainstream and special schools. This 

should include an audit of musical tech skills and provision 

27. Strengthen relationship with organisations / providers working with SEND, especially with SENCOs 

28. SLAs with mainstream schools should require that no children from this group are taken out of music 

for extra maths etc. 

29. Work with alternative providers (AP) to plan the development of the work with young people over 

time, particularly in relation to outlets and progression. 

30. Consult with young people who have been or are at risk of exclusion as to what they would want in 

music provision 

31. Seek partnership with BCP Early Help Team – where possible involve families – programme to be 

primarily but not exclusively tech-based – to include small groups in upper primary for those at risk of 

exclusion, followed by work in secondary Year 10 and 11 with those at risk of exclusion 

32. Online programme for secondary age children missing out on school because of anxiety – later 

progressing to a social setting 

33. Establish clear system for data collection and collation for different CCC groups. These should include 

FSM, Pupil Premium, LAC and those with SEND, BAME and cultural or faith background where possible. 

Also include children on fixed term and permanent exclusions. Clarify and agree systems with council, 

schools and team. Trial and iron out glitches.  
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34. Begin a process to critically examine all newly developed work with CCC to establish 1) how this work 

can sustain for a year or more and 2) barriers and solutions for young people involved in new work to 

access on-going work within the hub, such as existing ensembles. Solutions may for example involve 

creating new ensembles.  

35. Adopt Youth Music’s Quality framework as an evaluation and self-reflection tool for all delivery 

workers – adapt it where necessary 

36. Work with the appropriate local council department to set up or refresh / maintain systems for 

collecting and analyzing data on children’s musical engagement, focusing on those on free school meals 

and pupil premium, children with an EHCP and those with SEND, LAC, those on fixed term exclusions 

and those from minority ethnic backgrounds 

37. Develop substantial music education programme representing the diverse musical cultures within the 

conurbation with an initial focus upon Asian derived musics. The programme should seek to support 

and develop delivery partners from diverse communities. The first year of the programme should be 

about identifying and building partners and listening to a variety of stakeholders – children, musicians 

and educators, schools, families and community leaders. 

38. Offer targeted volunteering /shadowing opportunities to BAME and also disabled musicians. 

Year 2  

1. Hub partners take on responsibility to: a) Provide data on who is engaged b) Have clear progression 

routes provided to all young people c) Ensure all of their teams undertake some inclusion training where 

appropriate 

2. Embed inclusion processes across hub – this can include new criteria for invitation to ensembles, revised 

service level agreements with schools etc. 

3. Continue to secure funds to support an on-going inclusion programme 

4. Devolve some funding to musical inclusion working party if appropriate 

5. Inclusion induction / training to be a requirement for any organisations financially supported by the hub, 

if appropriate 

6. Continue workshop leader training 

7. Any newly commissioned deliverers and volunteers are required to engage with induction/training 

unless already having appropriate experience 

8. Encourage practice sharing both face-to-face and online  
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9. Pilot programmes with at least 2 new groups of CCC 

10. Develop ‘alternative’ Saturday school with inclusive and creative pedagogy as central 

11. Development of several new ensembles – inclusive, creative, cultural fusion and further opportunities 

for integrating collaborative performance opportunities for SEN and mainstream ensembles 

12. Pilot (preferably ensemble) work with young people from the LGBT community. In addition further 

explore previously developed work with transitioning young people  

13. By now, the hub will have begun a programme of CPD to develop a team of inclusion champions with 

skills in and understanding of cognitive diversity, music and executive function, assistive technology, the 

social model of disability, and the Sounds of Intent model 

14. Provide further opportunities to support the up-skilling in tech of SEN music teachers – NB after 

consultation with them 

15. Instrumental lessons for children on the autistic spectrum – bespoke to needs of student. 

16. Develop training programme in music with children with SEMHD.  

17. By now the hub will have begun work in alternative provision or with children at risk of exclusion 

18. Develop music and wellbeing programmes – target specifically at young women aged 13-16 years 

potentially at risk of self-harm 

19. Discuss and make decisions on whether inclusion will be based on aiming for natural proportion for all 

CCC groups or whether, in this time period, some groups of CCC will be more targeted. This can be 

nuanced; for example in terms of seeking natural proportion for certain groups in continuation, overall 

reach, ensembles, etc.  

20. Trial data collation and analysis.  Based on this adapt goals with CCC. 

21. Review data in terms of both any targets set and the inclusive concept of ‘natural proportion’. 

22. All hub partners should provide clear progression and also in most cases integration pathways if seeking 

funding or other support. 

23. Mentoring programme for ensemble and other music leaders for barrier busting. 

24. Encourage the use of the adapted Quality Framework as a shared tool for understanding and developing 

higher standards in inclusive delivery across all delivery partners 

25. Offer mentoring in the use of the framework to partners if needed  
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26. Research ways that can support delivery partners in gathering appropriate data on children in 

challenging circumstances, and if appropriate add this monitoring as a requirement for any funding 

support 

27. Review data in terms of any targets set and the inclusive concept of ‘natural proportion’. 

28. Begin a range of workshops, performances and short courses, focusing on Asian and possibly other 

musics present within the conurbation 

29. Pilot programme using digital technology in cross-cultural work 

30. Continue volunteering/shadowing programme. Begin using interns from under-represented groups 

where possible. 

31. In partnership with other South-Western region hubs, begin region wide training and induction 

programme loosely based on the Certificate for Music Educators (CME) – specifically target BAME and 

disabled musicians and others bringing in fresh skills. Where appropriate offer bursaries. 

Year 3 

1. Continue to secure funds to support an on-going inclusion programme 

2. Devolve some funding to musical inclusion working party if appropriate 

3. Existing networks, advisory groups and boards will be reviewed and if appropriate adapted with 

developing inclusion in mind 

4. Musical inclusion training is embedded in the annual CPD offer to schools 

5. Music and wellbeing approach embedded across all deliverers 

6. Up-skill school based team in contemporary behaviour management approaches  

7. Offer supported performance opportunities to CCC 

8. Offer supported recording opportunities to CCC 

9. If appropriate, continue to support and roll out any previously popular piloted programmes 

10. By now the hub will have piloted creative projects in mainstream primary schools for children with SEND 

or other challenges 

11. Develop integrated online producers club targeting both disabled and non-disabled young musicians 

12. Rerun SEMHD training programme 

13. Collect, collate and analyse data with goals in mind. Find ‘barrier flashpoints’ and trial activities in some 

of these to reduce the barrier.  

14. Do test case planning for progression routes for all categories of CCC. 
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15. Consider incentives e.g. awards programme for young people for continued and multiple attendances. 

16. Natural proportion goals reviewed and strategy adapted. 

17. Develop online and other resource material in Asian musics for use in primary, secondary and special 

schools 

18. Develop Asian ensemble  

19. Develop Asian vocal group or choir 

20. Offer regular weekly classes in Asian music 

21. By year 3 governance bodies will have been reviewed to more closely reflect the make-up of their 

communities.  

22. Where possible create new employment opportunities for musicians from BAME and other under-

represented communities. Prioritise those who have taken part in the hubs’ own training programme. 

23. Begin disabled musician-in-residence programme. 

Year 4  

1. Continue seeking resources with the aim for developing the inclusion programme beyond 2025 

2. Review progress of induction and add refresher course to website 

3. By now all commissioned staff should deliver a pedagogy that is cognisant of musical, personal and social 

outcomes 

4. Review programme in terms of take up, retention, achievement of musical and personal goals 

5. By the end of four years, each disabled child should have access to regular music-making every week 

in ways that are appropriate and of interest to that child. This implies significant further take-up of 

assistive technology  

6. By the end of four years there needs to be at least one inclusive ensemble in the hub that is easily 

accessed by disabled and non-disabled children, that is not a class but a mentored performance group 

and that ideally would have children from more than one school attending. This ensemble needs to 

perform music in styles the young people themselves decide they want to do rather than an imposed 

genre. 

7. Rerun SEMHD training programme 

8. Review and adapt SEMHD programme 

9. Review progress of inclusion strategy based on data, innovation, achievements and progression. 

Critically reflect on remaining gaps and modify on-going strategy with this in mind 
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10. Review and adapt all progression strategies based on findings. 

11. Track and review retention of all students with special focus on CCC. 

12. Natural proportion goals reviewed and strategy adapted. 

13. Cross cultural music education festival and education seminar 

14. Embed hip-hop derived genres as part of the regular hub offer if appropriate (i.e. if these are popular 

musics locally)  
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Appendices 

Appendix 1: Meaning of Musical inclusion – taken verbatim from interviews  

• Two things – One is making sure every pupil is included in the session in some way – it doesn’t mean 

everybody doing same thing but that they are doing something that is good for them and they are able 

to be included in the session. The other thing is not just teaching them a skill, you are being creative – 

you can have a skill session but to be musically inclusive let’s have a creative music making session in 

these activities – you have some whole class work but also some small group where they can take 

control themselves 

• Just be including every child from every type of background  

• Every child has access to practical music making 

• It means giving every student the opportunity to practice music of some sort. It also means including 

every musical instrument, every musical style, from every background, as much as possible.  

• Accessible, as in every person has equality of opportunity 

• Where the myths of music are dispelled – through our practice I feel there is something primeval in our 

sessions, music is an essential part of our being – it’s not about I can’t sing, I can’t play an instrument – 

it’s a physicality   

• To see a baby touch the frame of a harp it’s like an electrical pulse to them 

• Making music less elitist   

• My own theory is, I look at all the children individually and make sure they can access and do what I 

want them to do – if that means having a TA for an autistic kid or adapting instruments for kids with 

physical disabilities 

• A lot of this is just look at that child and see how do you make that experience good for them  

• Making sure that all children have an opportunity to take part in meaningful music education – not 

disadvantaged in any way – by background or their home life or a disability or race – they have equal 

access to a good music education that respects their background – they are not just learning about one 

kind of music – and they have the opportunity to learn an instrument to a good high standard 

• About anybody and everybody having the entitlement to engage in music making processes and 

experiences 
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• Opportunity for anybody to access some form of musical provision -love to see a society where people 

are encouraged and have access to anything they want to do  

• Is when you don’t have to talk about it anymore, when you don’t need to put a term on it anymore 

• It’s about participants being able to a) see a pathway they can access and b) to have the confidence to 

access it c) to have the resources to access it. 

• Means that there is a diversity of music genres and instruments and they all have equal value and each 

voice is heard equally 

• Supporting everybody to take part and participate in creative music  

• Focusing on specific targeted members of community who are traditionally difficult to engage in music 

• To include everyone regardless of ability 

• Absolutely everybody – there are no barriers to anybody taking part – everybody can take part  

• Enabling everyone to enjoy creating music – all kinds of music  

• To make the magic of musical opportunity available to everybody 

• We need to be clearer about what it isn’t 

 

Appendix 2: Challenges to inclusion – Challenges as highlighted in interviews10 

Challenge Relevant Strategic Priority 

• Making sure that every demographic of 

young person is included – often there is 

a fraction that feels missed – I notice this 

with our early years group 

Strategic priority 4 

The work of the hub to engage in sustainable ways with 

new groups of children in challenging circumstances has 

expanded. Wherever appropriate this aligns with council 

priorities.  

• Finding a means to engage with those 

who are falling through gaps – music has 

always had an elitism in it as well –maybe 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

 
10All comments are taken verbatim from interviews and may or may not support the findings of the research 
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farm it out – there is an attitude in 

certain groups that the hub is uncool  

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the region.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice. 

• Capacity and money – expertise in terms 

of knowing how to begin with the big 

aspirations to make the hub completely 

inclusive – it’s a big feat to know where 

to begin 

•  

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• Re-establishing a different value system 

for what meaningful education means 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the region.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice. 

• Barriers to connecting with people – 

might not know where to go to start with 

if they want to connect with diverse 

communities. It is not a 9 to 5 job and 

that can sometimes be a barrier 

Strategic priority 10 

There is an increased engagement with the music of 

different cultural communities in the SoundStorm 

conurbation  

 

• Trust    Not directly addressed in this document 
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• Long term investment – partnerships – 

finding the right partners and building 

trust with partners and client groups  

 

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• I think they should ring fence some of 

their budget to engage out of school 

work  

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• Identifying the children – really that is 

the schools’ job – identify kids who need 

support and opportunity – if I did a 

Saturday morning workshop my parents 

wouldn’t take them there – find out what 

will interest kids most and how best we 

can offer it to them  

Strategic priority 4 

The work of the hub to engage in sustainable ways 

with new groups of children in challenging 

circumstances has expanded. Wherever appropriate 

this aligns with council priorities 

• It’s cost – those that aren’t accessed is 

generally around cost  

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• Geographical Not directly addressed in this document 

• Finding partners  Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 
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• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice 

• If they could restart some kind of physical 

musical centre – a weekly music centre – 

thereby they get control over that and 

not the schools 

Not directly addressed in this document 

• It comes down to training requirement of 

staff to deliver that inclusive offer – that 

means the leadership have to embody an 

inclusive culture that feeds down from 

top of organisation or lead partner – has 

to live it 

Strategic Priority 3 

All deliverers commissioned by the hub have appropriate 

and sufficient skills to implement, deliver and to support 

musically inclusive practices with all children and young 

people. Holistic approaches that support participants’ 

wellbeing are foregrounded 

• Biggest challenge is for head to get buy in 

from every other adult in organisation  

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice.  

• To get that consistency of approach so it 

is a cultural shift – it has that expectation 

of everyone from those answering phone 

to frontline delivery. It has to be lived 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  
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from the leadership – can’t be just a tab 

that goes on the website 

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice.  

• Big barrier is to make sure teachers and 

heads comply – if we want every child to 

be in session because we think that’s 

important then we must make sure that 

does happen – you can’t force heads or 

teachers to do that – so it is the difficulty 

of persuading them these kids will 

benefit – even if they don’t take part – 

even if they sit in the classroom – just 

getting to know the person in the room 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice.  

 

• Teachers at the schools seem very 

resistant – are very stuck on National 

Curriculum – very difficult to get in – 

once they see the benefits it can be 

different  

Not directly addressed in this document 

• Money – time – space  Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• Being able to access into schools and 

access to students – hard to engage 

music teachers sometimes – it may be 

time pressures – they sometimes lose 

sight of possibilities open to them – 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  
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relationships with the music teachers in 

the schools 

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice. 

• Budget – the willingness of schools –

communication that should take 3 days 

can take up to three months – they are 

just wanting to tick the box of cultural 

diversity or experiment  

Not directly addressed in this document – NB I felt 

this response seemed to be more about the schools 

than the hub 

• Attitudes of educators – methodologies – 

their own place in the musical landscape 

– insecure + based on validation from 

grade systems and universities  

Strategic Priority 3 

All deliverers commissioned by the hub have 

appropriate and sufficient skills to implement, deliver 

and to support musically inclusive practices with all 

children and young people. Holistic approaches that 

support participants’ wellbeing are foregrounded 

• One of the big things is the reduction in 

resources – less focus in schools on music 

means it is going to force it being an 

elitist field other than the normal guitar 

and drums that teenagers will want to 

play – children won’t have the 

opportunity to pick up a brass instrument 

or clarinet because of reduction in focus 

on the arts  

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed 

• The balance of music – we can’t lose 

classical – we can’t lose jazz to the upper 

strata of society – to force it back in 

because of finance is a retrograde step 

Not directly addressed in this document 

• Specialist workforce around PRUs  Strategic priority 6 
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The hub has substantially increased and sustained 

engagement with children with SEMHD, particularly 

those excluded or at risk of school exclusion  

• Gatekeepers, should ask SENCOs (about 

students) 

Strategic priority 7 

Data is used as a driver for inclusion 

• First of all finding out from schools which 

children they feel are disadvantaged in 

music – giving opportunities that schools 

can’t give 

Strategic priority 7 

Data is used as a driver for inclusion 

• Making sure the children have other 

opportunities to perform with 

professionals and access to other types 

of music   

Strategic priority 10 

There is an increased engagement with the music of 

different cultural communities in the SoundStorm 

conurbation  

• Problem with children in care – and those 

with difficult family background – how 

can they have the drive to succeed on an 

instrument when they have all that going 

on in the background – can we give them 

an oasis? 

Strategic priority 4 

The work of the hub to engage in sustainable ways 

with new groups of children in challenging 

circumstances has expanded. Wherever appropriate 

this aligns with council priorities 

• Early years  Strategic priority 4 

The work of the hub to engage in sustainable ways 

with new groups of children in challenging 

circumstances has expanded. Wherever appropriate 

this aligns with council priorities 

• Money – to put on enough quality evets 

for enough children  

Strategic Priority 2  

Cultures, policies and procedures are developed to 

support inclusion and to ensure that appropriate and 

continuing resources, including human resources, are 

put in place to enable the inclusion strategy to 

succeed. 



 

55 
 

• To enthuse the teachers to participate  

 

 

Strategic Priority 1  

Inclusion is embedded within SoundStorm and its 

partners: 

• A clear vision of SoundStorm’s role in inclusion has 

been communicated across the conurbation.  

• The ethos of ‘inclusive creativity’ is understood and 

underscores the work. 

• The work is supported by an inclusive community of 

practice 

 

Appendix 3: List of key ideas from interviews 

1. Online programme for secondary age children missing out on school because of anxiety – later 

progressing to a social setting 

2. Programme to clarify and communicate SoundStorm’s culture of inclusion role to all stakeholders. 

3. Provide further opportunities to support the up-skilling in tech of SEN music teachers – NB after 

consultation with them 

4. Instrumental lessons for children on the autistic spectrum – bespoke to needs of student. 

5. Development of several new ensembles – inclusive, creative, cultural fusion and further opportunities 

for integrating collaborative performance opportunities for SEN and mainstream ensembles. 

6. Disabled musician(s) in residence by year 3 of four year strategy 

7. Training and work opportunities for disabled musicians  

8. Develop substantial music education programme representing the diverse musical cultures within the 

conurbation with an initial focus upon Asian derived musics. The programme should seek to support and 

develop delivery partners from diverse communities. 

9. Develop ‘alternative’ Saturday school with inclusive and creative pedagogy as central  

10. Declare and prioritise ‘ethos of inclusive creativity’ 

11. Ring-fence resources for creative inclusion – recommend 25% of funded activity - building on 

Furthering Talent and Youth Music Fund B, with timetabled targets along the way to the 4-year 

ambition. To fulfil this, we assume core funding will be in place for the 4 year action plan 
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12. Seek partnership with BCP Early Help Team – where possible involve families – programme to be 

primarily but not exclusively tech-based – to include small groups in upper primary for those at risk of 

exclusion, followed by work in secondary Year 10 and 11 with those at risk of exclusion 

13. Creative non-repertoire based CPD with early years practitioners. 

14. Programme to diversify workforce 

15. Need to engage person at middle management level as inclusion officer  

16. Develop strategic approach to workshop leader training with stronger emphasis on workshop practice 

and communication skills – one goal is to have team capable of working with young people in 

challenging circumstances.   

17. Strategic approach to staff development re working with CCC – e.g. attachment and trauma awareness 

+ dealing with adverse childhood experiences 

18. Music and wellbeing approach embedded across all deliverers 

19. SEMHD and PRU training programme to develop team 

20. Expand instrument hire remission for Pupil Premium children to other CCC 

21. In partnership with virtual school develop combination of group and individual programme with looked 

after children – hopefully leading to creative ensemble 

22. Develop and embed contemporary youth focused strand to music education – primary, secondary, 

across the board 

23. Incentivise implementation of inclusion work in schools through adapting SLA 

24. Up-skill school based team in contemporary behaviour management approaches 

25. Embed holistic and inclusive pedagogy across whole workforce – ‘all commissioned staff should have 

CPD to ensure that they deliver a pedagogy that is cognisant of musical, personal and social outcomes’ 
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